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Abstract 
In this paper, the results of a study attempted to find out the attitudes and beliefs of prospective teachers studying in English 
Language Teaching Program (ELT) toward classroom management is presented. The study findings are based on the data 
gathered by utilizing the adapted form of Attitudes and Beliefs on Classroom Control Inventory administered to 280 ELT 
students. The data revealed that while students hold more interventionist and interactionist orientation on Instructional 
Management subscale, they hold more interventionist orientation on People Management subscale, and among a number of 
variables, only gender is significantly related to  their beliefs on both Subscales. 
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1. Introduction 
 
1.1. Classroom Management and Teachers’ Beliefs  
   
   Classroom management is one of the most challenging tasks that teachers have to deal with. Although teachers 
usually receive pre- and in-service training on this challenging task, studies show that their classroom management 
decisions and practices are significantly affected by their attitudes and beliefs concerning classroom management 
(Parker, 2002; Garret, 2005; Lee, 1987; Martin, Yin & Baldwin, 1998). Martin, Yin and Baldwin (1998) assert that 
teachers’ classroom management approaches are, to a great extent, based on their understanding of appropriate and 
inappropriate behaviours and ways of controlling them.  To display the degree of control exercised by teachers over 
students, a continuum of control ranging from interventionist to non-interventionist was constructed by Glickman  
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and Tamashiro (1980). By utilizing the conceptualization of the continuum developed by Glickman and Tamashiro 
(1980), Martin and Baldwin (1992) developed the Inventory of Classroom Management Style (ICMS) to measure 
teachers’ perceptions of their classroom management beliefs. The Inventory measures teacher views across three 
dimensions: classroom management as instructional management, people management and behavioural 
management. The ICMS inventory was later refined by Martin, Yin and Baldwin (1998) as the Attitudes and Beliefs 
on Classroom Control (ABCC) Inventory. 
 
1.2. Purpose of the Study 
     Establishing and maintaining order in a classroom, so as to maximize learning experiences, is a challenging task 
for teachers in general. Yet, it is even more challenging for the pre-service and novice teacher.  Therefore, 
understanding the belief structures of pre-service teachers is important to improve their professional readiness in 
classroom management and teaching (Garrett, 2005). Consequently; this present study aimed to identify the 
perceptions of student teachers’ on classroom management.  
The study seeks to answer two questions:  
1) What are the beliefs of ELT student teachers regarding classroom management as measured by the instructional 
management and people management dimensions?  
2) Do the classroom management beliefs of ELT student teachers’ vary according to gender, to having undertaken 
classroom management training, or teaching practice? 
 
2. Methodology 
 
2.1.Research Model 
     A relational model was used to determine whether two or more variables influence each other and to what extent 
(Karasar, 1999).   
2.2. Sample 
    The study sample consisted of 280 third and fourth year students attending an English Language Teaching 
program at a faculty of education in a public university in Ankara, Turkey. The sample comprised 218 (78%) male 
and 62 (22%) female participants of which 147 (52.5%) were 3rd year students and 133 (47.5%) were in their 4th 
year. 
2.3. Instrument 
    The Attitudes and Beliefs on Classroom Control (ABCC) Inventory, adapted for use in Turkish by Savran (2002), 
was utilized to collect the data.  
 
Attitudes and Beliefs on Classroom Control Inventory measures teacher perceptions of classroom management 
beliefs and practices. The inventory includes 26 Likert type items, and defines classroom management, as a multi-
dimensional construct comprising instructional management (12 items), people management (10 items) and 
behavioural management (4 items). Each item is scored on a 4-point Likert scale: (4) Describes me very well, (3) 
Describes me, 2) somewhat describes me and (1) Does not describe me. Teachers are described as interventionist, 
non-interventionist or interactionist in each subscale. After scoring certain items inversely, while a high score from 
each subscale indicates interventionism, a low score indicates non-interventionism (Martin, Yin & Baldwin, 1998; 
Savran and Çakıroğlu, 2004). 
 
2.4.Data Analysis 
 
Data were analysed using descriptive statistics, One-Way Analysis of Variance (ANOVA), t-Test for 
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Independent Samples and the Mann Whitney U  Test.  
 
3. Results 
    The results are presented for each research question separately. 
Research Question 1:   What are the beliefs of ELT students on classroom management with regards to the 
instructional management and the people management dimensions?    
     To determine the beliefs of ELT students on classroom management with regards to instructional management 
and people management dimensions, the mean subscale scores for each dimension were compared using descriptive 
statistics. Table 1 presents the results of the descriptive statistics. 
 
                    Table 1:  The beliefs of ELT students on classroom management 
 Minimum Maximum Mean  Std. dev. 
Instructional management  19,00 48,00 36,86 4,99 
People Management 19,00 40,00 34,87 2,69 
 
      
     As seen in Table 1, the ELT students indicated more interventionist orientations in both the Instructional  
Management and People Management subscales, with mean scores of .36,86 
and .34,87 respectively.  
     To identify the classroom management beliefs of ELT students on two further distinct dimensions, the 
frequencies of students’ responses for the continuum of control, ranging from interventionist to interactionist to non-
interventionist, were calculated separately for each subscale.  Table 2, shows the frequencies of students’ responses 
on the Instructional Management Subscale. 
Table 2: The beliefs of ELT students on classroom management:  Instructional Management Subscale 
 n % 
Instructional management  
 
Non-interventionist  5 1,8% 
Interactionist  128 45,7% 
Interventionist  147 52,5% 
Total  280 100,0 
 
      
      Based on the frequencies of responses shown in Table 2, the beliefs of ELT students’ on classroom management 
can be categorized as interventionist (52.5%), interactionist (45%) and non-interventionist (1.8%). 
     The frequencies of students’ responses on the Instructional Management Subscale are shown in Table 3.  
 
Table 3: The beliefs of ELT students on classroom management:  People Management Subscale 
 n % 
People Management 
Non-interventionist  1 0,4% 
Interactionist  9 3,2% 
Interventionist  270 96,4% 
Total  280 100,0 
    
     In terms of people management, 96.4% of ELT students expressed a strong controlling orientation over their 
students.  
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Research Question 2: Do ELT students’ beliefs on classroom management vary by gender, having taken a 
classroom management course and conducted practicum?  
 
Gender:  Do ELT students’ beliefs on classroom management vary by gender?  
     The independent samples t-test was conducted to find out whether ELT students’ classroom management beliefs 
differ with regards to their gender. The results are presented in Table 4. 
 
Table 4: The beliefs of ELT students on classroom management by gender  
 Gender N Mean Std. deviation t Sd p 
Instructional management Female 62 35,69 5,52 
-2,107 278 0,036* Male 218 37,20 4,79 
People management Female 62 34,23 2,65 
-2,155 278 0,032* Male 218 35,06 2,68 
     *p<0.05 
 
     There is a statistically significant difference between the mean scores of female and male ELT students’ on both 
subscales at the .05 level (p<0.05).  As can be seen in the table, in comparison to female students, male students 
favour a more interventionist orientation on both subscales. 
Having Taken a Classroom Management Course: Do ELT student teachers’ beliefs on classroom management vary?  
     The independent samples Mann Whitney U test was used to see whether having studied classroom management 
made a significant difference to pre-service English teachers’ beliefs on classroom management. The results are 
given in Table 5.  
 
Table 5:  The beliefs of ELT student teachers on classroom management having taken a classroom management course. 
Have you taken a classroom management course? N Mean Std. deviation Mann Whitney     U      p 
Instructional management Yes 274 36,87 5,01 
808,000 0,943 No 6 36,67 4,13 
People Management Yes 274 34,87 2,70 
799,000 0,906 No 6 34,83 2,56 
     *p<0.05 
 
       As seen in Table 5, the majority of students (98%) had studied classroom management and there is no 
statistically significant difference between students’ classroom management  beliefs on both subscales with respect to 
having studied classroom management (p>0.05).  
Having conducted practicum: Do ELT student teachers’ beliefs on classroom management vary with respect to 
having conducted teaching practice?  
     The independent samples t-test was conducted to see whether having conducted practicum made a difference to 
ELT student teachers’ beliefs on classroom management at the significance level .05. Table 6 provides the results.  
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       Table 6: Beliefs of ELT student teachers on classroom management having conducted practicum 
Have you conducted practicum at a school? N Mean Std. deviation t Sd p 
Instructional management Yes 131 36,34 4,49 
-1,667 278 0,097 No 149 37,33 5,36 
People Management Yes 131 35,01 2,44 
0,794 278 0,428 No 149 34,75 2,90 
       *p<0.05 
 
     Compared to those who had, students that had not yet conducted practicum indicated a more interventionist 
orientation on the Instructional Management dimension, ( X =37.33). However, on both subscales, no statistically 
meaningful difference was found between students who had or had not conducted the practicum.  
 
4. Discussion and Conclusion 
 
     The main aim of this study in Turkey was to establish the perceived beliefs of prospective ELT teachers 
regarding classroom management. A more interventionist and interactionist orientation was observed on the 
Instructional Management subscale, and a more interventionist orientation on the People Management subscale. The 
finding that prospective teachers have a more controlling orientation in the instructional dimension is consistent with 
several previous studies (Lanoue, 2009; Martin, Yin  & Baldwin, 1998; Martin & Yin, 1999; Okut, 2011; Parker, 
2002; Savran & Çakıroğlu, 2004; Ünal & Ünal, 2009; Yılmaz & Çavaş, 2007). For the people management 
dimension, while the findings of the study indicate a more controlling approach in line with some studies (Lanoue, 
2009; Yılmaz & Çavaş, 2008; Ünal & Ünal, 2009), it is inconsistent with others (Martin & Yin, 1999; Savran & 
Çakıroğlu, 2004).  
     The present study also revealed that gender is significantly related to prospective teachers’ classroom 
management beliefs on both the Instructional Management and People Management subscales.  This finding 
supports the outcome of a study conducted by Martin, N. K., Yin, Z. & Mayall, H (2006), but contrasts with the 
findings of several others conducted by Ekici, 2008; Martin & Yin, 1997; Okut, 2011; Savran & Çakıroğlu, 2004; 
Taylor, 2009; Yılmaz v& Çavaş, 2008. To understand the underlying reasons for these findings and how prospective 
teachers’ classroom management beliefs are developed along with contributing factors, it is critical that more in 
depth, qualitative, comparative and preferably more longitudinal investigations should be conducted. Additionally, 
as Pajares (1992) urges for researchers, the entering beliefs of pre-service teachers should be explored so as to 
provide crucial information for developing and implementing more effective teacher training programs. 
     One of the vital responsibilities of teachers is to create and maintain a supportive, positive and orderly classroom 
environment conducive to learning. To realize such a challenging task, they should be equipped with necessary 
knowledge and skills about classroom management.  However, a sound understanding of prospective teachers’ 
classroom management beliefs is necessary to inform efforts to improve professional readiness alongside work to 
develop and implement effective teacher training programs. It is hoped that the findings of this study will contribute 
to such endeavour.  
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